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Foreword 
 
Self – Definition and Learning in the Community is a project of the Central London Learning 
Partnership (CLLP), a voluntary consortium of learning and training providers across seven 
boroughs. The Partnership has a remit to articulate the voice of the learner, with particular 
emphasis on the voices of the socially excluded and under- represented in mainstream learning 
provision. The Steering Group came together as a collective as a result of a workshop 
discussion where we all expressed a research interest in highlighting the employability skills for 
the cultural industries in London and the role of the voluntary sector organisations in the visual 
and performing arts in delivering these. We set out to find out what the curriculum offer was, 
who the learners were, what the range of the voluntary sector organisations was in the visual 
and performing arts and where they were located in the CLLP area. 
 
Frances Morrell, Chief Executive of Arts Inform, former Leader of the Inner London Education 
Authority, and Member of the Greater London Council Arts and Recreation Committee led the 
research team, and produced the final report. 
 
We would like to pay tribute to her outstanding work, particularly the analytical acumen and 
sheer energy she put into the task of making visible the activities of the community sphere. 
 
Members of the Steering Committee 
 
Project Leader: Katie Epstein, Adult Learning Development Manager of Camden LEA 
 
Ania Oprawska, Head of Organisational Support at the London Voluntary Services Council. 
The Council supports and promotes the voluntary sector across London. 
 
Katherine Hewlett, Education and Liaison Development Manager at the University of 
Westminster. The University seeks to widen the access and participation of socially excluded 
learners. 
 
Lorna Bambridge, Project Manager, Arts and the Learning City, based at the London Institute. 
Arts and the Learning City is a consortium of formal art education providers in London and 
community and arts organisations working in partnership to widen participation in arts 
education for socially excluded individuals in the capital. 
 
Josie Turner, Central London Learning Partnership Manager. 
 
Mary Arnold, Consultant for the Central London Learning Partnership. 
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SUMMARY OF FINDINGS 

 
The Providers 
 

• Informal learning opportunities in the arts have been provided in central 
London by two main types of institutions: arts specialists and community 
specialists.  

• During the study period April 2000 – August 2001 we estimate that over 200 
providers were offering projects in the study area. More than 750 projects 
were mounted, and in excess of 7,500 part time or short course places were 
available. 

• Of the 171 providers contacted by us, just under half (78) were arts specialists 
ie organisations constituted to perform or produce art whether on an amateur, 
semi professional or professional basis. They were bodies set up to organise 
carnivals or festivals, dance companies; drama companies or theatres; film, 
video, media, multi media companies; poetry and literature societies; arts 
centres; opera or music theatre companies; orchestras; concert halls, and music 
societies, galleries for visual arts and photography.  

• Of the 171 providers contacted, just over half (93) were community specialists 
ie organisations constituted to offer support to specific sections of the 
community, often working through the arts to do so. 

• Arts specialists and Community specialists often had different reasons for 
setting up projects. Arts projects were usually arts led; community projects 
started from the needs of the learner. 

• Arts specialists and community specialists frequently collaborated for the 
purposes of delivering projects. 

• The providers contacted in the study were situated across the core areas of 
central London with a preponderance to be found in Islington and Camden and 
Southwark. 

• The majority of providers offered projects in a single borough, namely the one 
in which they were situated. 

• Taking all 171 providers together, 25 categorised themselves as small, 
community based and struggling to establish themselves. This group offered 
an average of 2.6 projects per provider over the study period.  

• 83 categorised themselves as experienced arts organisations or companies, 
familiar with community work. This larger group mounted 4.1 projects over 
the study period.   

• 61 categorised themselves as established arts organisations though not 
necessarily familiar with community work. These providers carried out an 
average of 5.9 projects over the study period. 

 
The Learners  
 

• Learners are experiencing needs or expressing aspirations associated with: 
age; sex; ethnicity; exile; the home or its absence; income or its absence; a 
difficulty or disability associated with the body; a difficulty with conforming 
to the rules of society; role; identity and the need for cultural expression and 
validation. 



 
• The largest single category of projects was those provided for young people 

and young adults (16 – 24, 25 – 34). 
• The second most significant group of projects were for learners across a wide 

range of ages. 
• There was relatively little targeted provision for adults in age ranges 35 – 44, 

45 – 54, 55-64, and 65+. 
• Within the 16 – 24 age group projects were provided for individuals who had a 

disability such as moderate learning difficulties, severe learning difficulties, 
mental disabilities, or physical disabilities (133) young people who were 
unemployed or on a low income (102) Students (80) Refugees (43) 
Disaffected youth, young people on probation, young people in prison, adults 
in prison and ex offenders (78)  

• The 25 – 34 age group showed a similar pattern. 
• Projects for a wide range of ages had a significant number of projects for 

students (94) for the unemployed or on a low income (68) and for refugees 
(39) but broadly showed a greater focus on individuals having disabilities 
(176) and pensioners (68). 

• The most effective method of reaching learners from the point of view of the 
providers was referral from a public or charitable agency. Agencies involved 
with young people (schools, colleges, and youth clubs) were frequently cited 
by providers as a key means of contact. 

 
The Curriculum 
 
• Learning opportunities in the arts that were available had one of four main 

purposes: 
- Artistic or cultural self-expression by individuals or groups 
-Physical healing, personal therapy, or social rehabilitation of individuals 
-Rehabilitation of communities by communities 
-Individual education, training and opportunities for progression  

• The two types of provider – Arts specialist and Community specialist – 
offered between them four broad types of informal learning opportunities in 
the arts.  They are: those offered by autonomous amateur, or amateur and 
professional community groups; those offered as outreach by professional arts 
organisations; those offered to targeted groups by community specialists; and 
collaborations between different types of provider. 

• Autonomous amateur, or amateur and professional community groups mainly 
offered opportunities to be involved in the activities of community arts 
organisations such as carnival, festival, choir, amateur theatre, dance groups or 
orchestras,  

• Professional arts organisations tended to offer outreach activities based on 
current activities.  

• The largest number of projects offered by arts specialists was drama, and 
music. One of the smallest areas of projects offered was FVM/MM. 

• Community specialists offered learning opportunities to specific groups of 
learners. The largest number of projects offered by community specialists was 
FVM/MM with a range of other types of projects at a lower level. 



• FVM/MM projects were mainly offered to young people or young adults 
although community providers offered some in this category in projects 
available to all ages. 

• Collaborations were projects mounted by the different kinds of providers 
• Taking all projects together, the main barriers to learning for young people 

and young adults were access and perception 
• Access meant absence of physical access for those with disabilities, literacy 

and numeracy problems, lack of child care facilities, language problems, 
problems with transport, and in some cases lack of food. 

• Perception meant overwhelmingly lack of self-confidence, and self-esteem, 
and to a lesser extent peer group pressure against attending, lack of motivation 
and a sense that “ it’s not for me.” 

• This pattern of problems persisted with older age groups. 
• Taking all projects together, the main progression aims that were listed by 

providers for learners were education and employment.  
• Education meant progression to further or higher education or to further 

training. 
• Employment meant work in the arts industries, or in television, or teaching. 
• This pattern was strongest for young people and young adults but persisted for 

older age ranges and for projects for groups of all ages. 
• For young people and young adults a further significant progression aim was 

associated with personal development and in particular an increase in self-
esteem. 

• It was not possible to identify clear evidence of the effectiveness of the work 
described above in terms of the progress made by learners. 



THE TASK 

 

Introduction 

In May 2000 the Central London Learning Partnership  (CLLP) was formed. It 
was made up of core educational partners across the seven central London 
boroughs of Camden, Westminster, Kensington and Chelsea, Islington, 
Lambeth, Southwark and Wandsworth.  The aim of the Partnership is to work 
together as stakeholders in post 16 learning and skills to combat inequality 
and to overcome barriers to learning opportunity and progression.  

The Partnership area is London Central. The London Central Learning and 
Skills Council is responsible for the planning and funding of education and 
training for post 16 year olds in this area, which comprises the central London 
boroughs listed above. The CLLP amongst other things plays an advisory role 
to the Learning and Skills Council in relation to its policy-making activities. 
The Partnership commissions research to support this aspect of its work. 
 
Need for Research 
 
One particular sector was identified as needing study. Over the last decade in 
central London there has been a significant growth in the provision of informal 
learning opportunities in the arts for young people and adults.  A diverse 
range of providers, operating outside the state funded education system and 
the work place offer these opportunities.  
 
The CLLP ‘s hypothesis was that “a range of informal learning opportunities 
aimed at or relevant to socially excluded individuals or groups are provided 
within the fields of visual and performing arts and multi media including music 
technology within central London on the assumption that the arts are a 
particularly effective way of reaching out to diverse cultures and a vehicle for 
self definition”.  

The CLLP decided that research was needed into this area of provision in the 
light of the following factors: 

• The recent and relatively unplanned nature of the development in 
central London of informal learning opportunities in the arts designed to 
promote social inclusion in response to central government priorities 

• The absence of information about the range and scope of the provision 
and the absence of evidence about its effectiveness. 

• The lack of information about the needs of learners 
• The impetus created by the policy framework and priorities of central 

government with regard to the promotion of social inclusion 
• The significance for this area of policy of the juxtaposition of extreme 

social need with varied and extensive cultural resources in central 
London 



Existing Evidence 

Two important pieces of work have recently been published. 

A major national survey of arts organisations and their education programmes 
has recently been carried out for the Arts Council. iThis gave rise to the first 
national database of arts organisations and their education programmes. The 
1997 survey included London, but it overlapped with rather than covered 
informal learning opportunities in the community sphere. The survey was 
targeted at organisations constituted to perform, produce or present art by 
professionals as a primary activity. Some of the providers of the informal 
learning opportunities in central London referred to above may be 
professional arts organisations: most are not. The 1997 survey neither gave 
nor intended to give an account of the arts providers who are offering informal 
learning opportunities in central London. 

At the outset of the 1997 survey, a number of policy related questions were 
identified as unanswered about the education programmes of professional 
arts organisations. These questions were:  How many such organisations are 
there? What art forms do they practice? Where are they? How big or small 
are they? What groups of people do they work with? What type of activity do 
they do? Where do they get their funding from? These questions were 
effectively answered by the survey in respect of arts organisations constituted 
to perform or produce art by professionals as a primary activity. They remain 
to be answered about the full range of providers of informal learning 
opportunities in central London. One of the aims of this study is to provide a 
preliminary set of answers to all but the last of these questions in respect of 
providers of informal learning opportunities in central London. 

Separate research concerned with evaluating the social impact of participation 
in the arts has investigated a wider spectrum of arts organisations: 
“embracing work with many different values and motivations but always with 
the active participation of non – professionals. The terms of engagement 
range from work controlled by arts professionals such as the York Mystery 
Plays, to projects where there may be no professionals at all….” ii  

The 1997 Arts Council survey focussed on the educational programmes of the 
professional sector in the arts while the Use Or Ornament study was 
concerned with the benefits of community participation in the arts and hence 
was not restricted to the professional tradition.  In that context, the study 
looked at a wide range of possible social impacts. This research, which 
included London, overlapped with rather than included the examination of 
provision of informal learning opportunities in central London.  

The findings of both studies will be drawn on in this research. 

 

 



Aims of the Research 

 In December 2000, the CLLP commissioned a research project whose overall 
aim was to enquire how effective was the match between the providers of 
informal learning opportunities in the community and the needs and 
aspirations of the learners who took advantage of these opportunities. This 
was a two-stage project. 

Stage One: Summary of Task 

The aim of stage one of the research was to find out the answers to the 
following questions from the perspective of the providers.   
 
About the providers 
 

• Who were the providers of informal learning opportunities in the arts in 
central London? 

• How many such organisations were there? 
• What type of organisations were they? 
• Where were they situated? 
• How big or small were they? 
 

About the learners 
• Who were the learners? 
• How did learners gain access to informal learning opportunities? 
• What mechanisms were most successful in engaging with individuals 

from marginalised communities? 
 

About the curriculum 
• What kind of informal learning opportunities in the arts were being 

provided? 
• What barriers – institutional or socio economic – hindered the 

participation and progression of individuals 
• What were the progression aims? 
• What were the progression outcomes? 
• What evidence of successful progression was available? 
 

Overall 
• Why was this additional provision needed in the light of the existence of 

the state funded systems of schools, colleges and universities? 
 

Additional requirements 
• A database of names, addresses and other basic information about a 

target of 200 providers 
• A map or maps showing the location of providers in relation to the 

index of deprivation  
• A profile of learners which would set the basis for the second phase of 

the research 



Stage two 

On the basis of this information, it is intended that a selection of learners will 
be made, and qualitative interviews carried out so that the intentions of the 
providers could be compared with the needs and aspirations of the learners. 

Purpose of Report 

The purpose of this interim report is to answer as far as possible the 
questions posed above, and therefore to provide information on the basis of 
which the second stage of the study can be constructed. 
 
                                                 
i Hogarth Sylvia Arts Organisations and their Education Programmes: a report for to the Arts 
Council of England Sylvia Hogarth, Kay Kinder, and John Harland. London: Arts Council of 
England, 1997. 
ii Matarasso Francois Use or Ornament The Social Impact of Participation in the Arts Stroud 
Commedia 1997 



METHODOLOGY 
 
 
The Targeted Participants 

The targeted participants in this first stage of this investigation were the providers of 
informal learning opportunities in the arts in the seven boroughs of central London. 

Development of Structured Interviews 

The data was largely collected by means of structured interviews conducted on the 
telephone by a member of the research team. An interview schedule was developed 
for this purpose by the research team, and distributed to members of the CLLP 
Steering Committeei for this project. The schedule was then modified. The academic 
advisers iito the project were then asked to advise on the schedule, which was 
modified again. Pilot interviews were held with five providers, and the interview 
schedule finally modified. 

Data Collection 

No data base of providers existed at the outset of the investigation, nor was there 
disaggregated information in the form of separate lists held by different organisations 
which could readily be assembled into a single coherent whole. London Arts held 
information about arts organisations it funded. London Boroughs Grants, London 
Voluntary Service Council, and London boroughs had information about arts 
providers and community organisations. The Arts and Refugee Directory published 
by London Arts was also referred to. It was not known which of these organisations 
were providers of informal learning opportunities in the arts to young people and 
adults.  Some providers were not listed on any of these databases. 

In the first instance a long list of 200 possible providers was assembled. In the 
course of the investigation the names of a further 75 providers were added. Each 
possible provider received a letter explaining the purpose of the research and a copy 
of the interview document. We attempted to contact each organisation by telephone 
to find out whether its work included the provision of informal learning opportunities to 
young people over16, and or adults with particular reference to the promotion of 
social exclusion.  

If the answer was in the affirmative, organisations were then asked if they would co-
operate in the investigation. All who answered in the affirmative, agreed to take part 
in the study. They were then offered the option of a telephone interview, or a visit. 
Most chose the option of a telephone interview. This interview normally took at least 
half an hour. Some providers chose a visit. A small proportion filled in the interview 
document themselves and returned it. In September 2001 a second mailing was sent 
out to all organisations which it had not been possible to contact, and a further 
telephone follow up exercise took place.  

In the course of the investigation it transpired: 

• A proportion of organisations could not be contacted at all 



• A proportion of organisations when contacted confirmed that their work did not 
conform to the research criteria 

• A proportion of organisations had moved or ceased to operate because of grant 
loss or for other reasons 

The data collection stage of the investigation began in March 2001. The process was 
completed by end September 2001. Responses were received from 171 providers. 

The information was entered onto an Access database. The section of the 
questionnaire document which showed the basic organisational details of the 
provider (name, address, telephone, e mail, web site, main area of arts activity, arts 
council model (1,2 or 3) and boroughs in which the organisation had been active 
during the study period) was posted back to each provider with a stamped addressed 
envelope as a checking exercise. Providers were asked to return the document if 
they wished to propose an amendment. Over half the respondents posted the 
document back with small amendments, which were incorporated into the record. 

It is not possible to say with certainty what proportion of the total number of providers 
of informal learning opportunities in central London are represented by the total 
number of respondent providers in this investigation though we believe it is a 
significant proportion. No statistical significance is therefore claimed for the findings.  
The results offer a preliminary picture of the work of providers of informal learning 
opportunities in the arts in central London during 2000/2001. Provisional answers are 
given to some key questions and the groundwork laid for the second phase of the 
research. Our estimate is that we reached between two thirds and three quarters of 
the providers operating during the study period of April 1 2000 – August 31 2001. 

Data Analysis 

The data was initially analysed according to core variables 

Providers Classified by Arts Council Model of Organisational Type 

Providers were classified according to organisational type using the Arts Council 
classification system given below: 

 
Model One: Where the initiative for the arts project has come from a local community or group, and 
where the project is struggling to establish itself 
  
 
Model Two: Experienced arts organisations or companies supported through the funding system for 
whom working with people with low incomes etc is a mainstay of their work  
 
 
Model Three: Established arts or educational bodies with little or no experience of working with people 
and communities in low income areas but which have begun to do so – often in partnership with 
community groups themselves 
 

The main purpose of this classification was to give a sense of the order of magnitude 
of the organisations relative to one another. 



 It was found after the classification of providers by type of organisation had been 
carried out that the three Arts Council models set out above did not enable an 
adequate categorisation to be made. A number of organisations did not feel that they 
could completely identify themselves as falling within any of the categories.  

Particular difficulty was experienced with Model Two. The issue seemed to be that 
some experienced arts organisations are not supported through the funding system. 
Experienced arts organisations supported through the funding system, may not 
regard working with people with low incomes as the mainstay of their work – although 
as part of their community programmes they may be perfectly used to doing so.  The 
confusion seemed in part to arise because the Arts Council classification system is 
devised with professional arts organisations in mind. The providers in this study are 
not confined to that basic category. An additional classification system was needed. 

Providers Classified as Either Arts Specialists or Community Specialists 

We concluded that providers fell into two primary categories.  One set of providers 
was arts-led irrespective of whether on a professional, semi-professional or non-
professional basis. A second set was primarily concerned to respond to the needs of 
individuals in the community, using work in the arts as the means of doing so. The 
Arts Council’s three-model system blurred that distinction. Accordingly we developed 
a binary classification of arts specialists  (professional, semi- professional or 
amateur) and community specialists. The data was re analysed according to that 
classification. 

All Providers Classified by Main Type of Arts Activity 

Providers were categorised by main types of arts activity using the Arts Council 
classification system given below. 

 
Combined arts  [  ]1  Orchestra   [  ]8 
Ballet  [  ]2  Opera/Music theatre [  ]9 
Other dance  [  ]3  Other music  [  ]10 
Drama  [  ]4  Visual arts  [  ]11 
Literature  [  ]5  Photography  [  ]12 
Film/Video/Media  [  ]6  Architecture  [  ]13 
Multi-media  [  ]7  Crafts   [  ]14 

As the research study developed it was found that this system too did not provide an 
adequate categorisation. Some arts specialists in the study were multi disciplinary - 
for example Arts Centres - and therefore could not be fitted into the above system. 
The same issue was identified in the 1997 Arts Council Survey iii. In the 1997 survey 
it was decided, “ organisations can only be listed and analysed under the one art 
form category.”  In addition, many community specialists were multi disciplinary in 
that they worked with learners though a range of art forms. 

Adding multi disciplinary to the arts type classification  



We decided to adapt the classification system to encompass this difference. We 
added multi disciplinary to the above list of types of arts activity for the purposes of 
classifying our data on arts providers. 

Development of a Typology of Learners 

At the outset of the study, we had no evidence to enable us to predict in any 
systematic fashion who the learners might be for whom the informal learning 
opportunities in the arts were being provided. Accordingly we asked providers to 
specify age, sex and ethnicity of target learners by project. We also asked them to 
tell us – in their terms – who the target learners were for each project. We further 
asked, if a project was not devised with specific learners in mind, to tell us – in their 
terms – which learners took advantage of the opportunity. 

We analysed the responses and developed a typology of learners for use within the 
study. This is shown in the Findings section of the report.  

Analysing the Curriculum 

Once again, at the outset of the study we had no evidence to enable us to predict on 
any systematic basis, what kind of learning activities were being offered by providers. 
Projects – the curriculum – were categorised by main type of arts activity using the 
adapted Arts Council classification system given above. 

The Assessment by Providers of Learners and their Difficulties 

Providers were asked to specify on a project-by-project basis the progression aims 
and outcomes they had in mind for learners and where available to provide the 
evidence of successful progression outcomes.  On the same basis, providers were 
also asked to give their assessments of the key barriers experienced by learners and 
to list their recruitment methods.  In each case the data was analysed, a simple 
typology developed, and a re analysis of data carried out. 

Definitions and Frameworks 

Formal learning opportunities were recognised education and training courses, 
which adhere to structured syllabi, and lead to nationally recognised qualifications. 
Providers are customarily recognised education and training institutions. Places are 
awarded to applicants on the basis of standard and recognised entry criteria. 
Qualifications are awarded by reference to performance assessed by standard 
measures. The system is primarily state funded. Schools, colleges and universities 
were not included in this investigation. 

Informal learning opportunities meant activities or courses in the arts, which were 
provided outside the state-funded education system, to young people and adults, by 
providers other than schools, colleges or universities, and which lead to tangible 
outcomes other than formal qualifications. Outcomes might include evidence of 
creative work completed such as an exhibition of work, or performance in a play, a 
job that resulted from having completed the course, enrolment on a higher-level 



course, or any other tangible evidence of personal progress taking place as a result 
of the course. 

Social exclusion was defined at the outset of the study as  “a short hand term for 
what can happen when people or areas suffer from a combination of linked problems 
such as unemployment, poor skills, low incomes, poor housing, a high crime 
environment, bad health and family breakdown”.  This definition drew on official 
literature. As the study developed, the term social exclusion because of its 
imprecision posed analytical obstacles.  

• The term itself – and its corollary the social inclusion – is a metaphor. This 
metaphor is not acceptable to some providers and learners. 

• The term did not enable us to identify the individuals or groups who in principle 
should have been being served by the arts and community providers. 

Art is not separately defined in this study, nor is a distinction made between art and 
craft.  We have followed the definition of types of arts activity shown above in the Arts 
Council classification system. 

Culture is the way of life and manner of living of a people. “It is often conflated with 
the idea of high culture but this is an understanding both too restrictive and too 
exclusive”.iv  

Cultural Diversity has been used elsewhere to characterise projects whose art 
forms are thought to be uncharacteristic of the traditional culture of the indigenous 
population. v This does not characterise the culture of London.  The composition of 
the people of London has changed particularly over the post war period and so has 
its traditional culture. The Royal Opera (founded 1946) and the Notting Hill Carnival 
(founded 1964) are today equally well-established, even venerable, arts 
organisations, each in its own way, equally characteristic of London’s population and 
its culture, which is multi racial, multi ethnic, and multi cultural. 

This conceptual framework should not be taken to suggest that cultural activities 
taking place in London today, but originally associated with a particular region of the 
world, or a particular national or ethnic group, are only patronised by individuals 
associated with that group. Many arts project are regionally or ethnically specific; 
learners from a range of backgrounds take part in them. In addition, the proximity of 
different cultural forms has led to experimentation and fusion. The cultural forms 
themselves are developing; reacting with each other, developing, and changing. 

Film, Video, Media, Multi Media 

Many projects listed in the report entail artistic or other activities associated with one 
or more of the following forms: film, video, media, multi media.  This area includes 
music technology. Three main points emerge: 

• The range and complexity of these activities make them difficult to contain 
within a series of definitions. Projects involving these activities are classified 
generically (FVM/MM).  



• Changes in media and communication technology have coincided with 
generational change. Young adults in London may come from a range of 
cultural backgrounds. Whatever their individual attachment to the varying 
cultures of their parents, young Londoners are likely to share an involvement 
with the world of media technology.  

• The cultural mix of the world which young Londoners inhabit includes the 
global communications media technology which itself is interacting with 
traditional pre existing cultures in unpredictable ways. There is an extensive 
literature on the implications of this technology for local, regional or national 
cultures: for the purpose of this study it is enough to point out that this media 
technology involves a cultural as well as a technological development.  vi   

The Report 
 
The results of this investigation are presented in the following chapters. The report 
structure is shown on the contents page. The report focuses on the task of describing 
the findings emerging from the analysis but it also offers a view on the implications of 
the issues emerging.  

Next Steps  

A consultation will be organised with providers and other key players during 
April/May 2002. This interim report will be revised in the light of the outcome of the 
consultations. The report will then provide a basis for the planning of the next phase 
of the research. 

                                                 
i See Foreword 
ii See acknowledgements 
iii  Hogarth p11 
iv Jenks Chris, Cultural Reproduction London Routledge 1993 P5.. 
v  Hogarth p 41 
vi Tunstall Jeremy The Media are American: Anglo American Media in the World London Constable 1977. “  



THE PROVIDERS OF INFORMAL LEARNING OPPORTUNITIES IN 
CENTRAL LONDON 

 
 
 

Introduction 
 

In the third section of this report, The Task, the following questions were 
listed about the providers of informal learning opportunities.  
 

1 Who were the providers of informal learning opportunities in the 
arts in central London? 

2    How many such organisations were there? 
3    What type of organisations were they? 
4    Where were they situated? 
5     How big or small were they? 

 
This section of the report responds to those questions. A summary of 
responses is given at the end of the section. The following appendices are 
relevant to this section: 
 

1. Map on deprivation index of central London arts and community 
providers working with socially excluded groups 

2. List of providers by specialism and arts type 
3. List of providers by specialism and arts type with number of projects 
4. List of providers by location 
5. List of providers by Arts Council Model 
6. List of boroughs with numbers of providers 
7. List of providers with number of boroughs served 

 
 
  
1 Who were the providers of informal learning opportunities in the 

arts in central London? 
 
There were broadly two types of provider: arts specialists and community 
specialists.  
 

• Arts specialists are defined as arts organisations constituted to perform 
or produce art as a primary activity, whether on a professional, semi 
professional or amateur basis.  

 
• Community specialists are defined as providers constituted to benefit or 

support particular sections of the community and who work in the arts 
to carry out this mission. 

 



2 How many such organisations were there? 
 
We received information from 171 organisations, which provided informal 
learning opportunities in the arts in the area under study during the period 
between April 2000 and August 2001. We estimate this number to represent 
between three quarters and two thirds of the providers operating at that time. 
 
Of the 171 providers, 78 (45.61%) were arts specialists and 93 (54.39%) were 
community specialists.  
 
3 What type of organisations were they? 

 
3a)  Arts specialists  
 
Arts specialists could be professional, semi professional, or amateur bodies. 
They fell into the following organisational categories: 
  

• bodies set up to organise carnivals or festivals  
• dance companies;  
• drama companies or theatres – with or without resident companies 
• bodies which worked in the field of film, video, media, multi media; 
• poetry and literature societies;  
• arts centres;  
• opera or music theatre companies;  
• orchestras;  
• concert halls, and music societies. 
• galleries and companies specialising in photography;  
• galleries for the visual arts. 

 
Around 60 per cent of the arts organisations came from three art forms, drama  
(25.64%), other dance (17.95%) and music (opera/music theatre, orchestra, 
and other music) (17.95%). 
 
By contrast, three other art forms had few organisations: FVM/MM had 1.28%, 
photography had 2.56%, and literature had 3.85%. 
 
In between, visual arts had 14.10%, combined arts 8.97% and multi 
disciplinary 7.69%. 
 
3b) Comparison with 1997 survey of arts organisationsi 
 
The 1997 survey of arts organisations showed that  “ around 60 per cent of 
the responding sample came from just three art forms: drama (23 per cent), 
combined arts (20 per cent) and music (18 per cent). In contrast three other 
art forms had few organisations: film, video and broadcasting (FVB) (5 per 
cent), touring (5 per cent) and literature (3 per cent). In between the visual arts 
and dance had 14 and 11 per cent respectively.”ii 
 



A number of similarities emerge in the comparison between the two surveys of 
arts organisations. In each, drama and music have a substantial number of 
organisations and FVM/MM, and literature have few. Visual arts show a 
similar percentage of organisations in both surveys. 
 
 Two major differences in the pattern can be seen: 
 

•  Combined Arts organisations comprised 20% of the 1997 survey of 
arts organisations but only 8.97% in the current survey. This is 
probably explained by the decision in the current survey to categorise 
Carnival and Festival events as Combined Arts but Arts Centres and 
similar organisations as Multi -disciplinary.  If the current survey had 
counted Combined Arts and Multi – disciplinary organisations as a 
single type the percentage share would have been 16.66% - still less 
than the 1997 survey but a comparable figure. 

 
• Other dance has a more significant share of organisations in the 

current survey than in the 1997 survey. This may be explained by the 
inclusion of dance organisations devoted to various national or regional 
dance traditions. 

 
3c) Type of work carried out by arts specialists 
 
The education and community work of arts specialists is perhaps inevitably 
arts led.  The purpose of the institution, set out in its mission statement, 
enthusiasm for a specific art form, relevant expertise and facilities all work 
together to create that outcome. The following examples give an indication of 
range: 
 
 

• The mission statement of Tara Arts is to produce high quality drama 
reflecting the needs and aspirations of the Asian Community. Under its 
Stage Share programme Tara Arts runs a series of workshops for 
members of the community, each of which culminates in a fifteen-
minute performance piece, which then precedes Tara’s own 
professional performance. Tara is working with Help the Aged and a 
group of around twenty older people. A short drama is in preparation.   

 
• The mission statement of English National Opera says that it: “ exists 

to offer the highest quality live opera to the widest public at affordable 
prices. “ The mission statement of its education department says that it 
exists to: “ develop creative responses to opera and music theatre, 
making new work with communities and exploring individual creativity”. 

 
ENO’s Baylis Programme supports a residency in Southwark, and has 
carried out a range of projects with schools, youth clubs and 
community groups. For example ENO worked with a well-established 
youth club in Bermondsey to present Downside, a music theatre piece, 
which told the story of the club over the previous century and included 
contemporary challenges and controversies. Training in singing and 



dancing was provided, support from a composer to turn the club’s ideas 
for songs into orchestrated and performable pieces and direction in 
drama. A second example is The Old Joanna which ENO mounted in 
partnership with the Spare Tyre Theatre Company, in which a group 
of elder citizens presented an hour long musical performance at 
venues in Camberwell and east London drawing on musical memories 
of their younger days. 

 
• Adzido Pan African Dance Ensemble exists to promote the 

appreciation, understanding and practice of African People's dance, its 
music and its cultural heritage in Britain and abroad. Adzido runs an 
Open Community Class, which is a series of workshops at which 
participants learn African drumming and dance techniques. The course 
culminates in the learning and performance of a dance and drumming 
piece. 

 
• The mission statement of Dulwich Picture Gallery says that:  

Dulwich Picture Gallery's Education Department  “ introduces the 
Gallery's exceptional collection of seventeenth- and eighteenth-century 
old master paintings to everyone, regardless of their circumstances, 
through structured teaching sessions using our Gallery teachers and 
team of freelance artists. We believe that everyone can not only learn 
about art, but learn from art.” 

 
Two years ago the Dulwich Picture Gallery education department 
began a Does Art Make a Difference? a programme of projects in 
Southwark. The aim of the programme was to make the gallery’s 
collection of old master paintings accessible and inspiring to people 
who would not normally see them.iii  The gallery worked with schools, 
centres and hospitals, working with people who have a range of special 
needs, disabilities and disadvantages as well as with the young 
offenders at Orchard Lodge. The five-week project with the young 
people started with viewing and discussing the pictures and concluded 
with them painting pictures for themselves. 

 
• Akademi (formerly Academy of Indian Dance) is working to enhance 

the practice, understanding and appreciation of South Asian dance 
within an artistic, social and educational context. It runs a community 
programme which it describes as  “workshops and projects using 
South-Asian dance as a resource for creativity, self-development, 
physical and emotional well-being. Projects are created to be 
enjoyable, accessible and relevant to a broad section of the 
community”. 

 
• Making Music is a national membership organisation that supports 

and develops music groups in the amateur and voluntary sector. The 
London training and development office devises training events for 
music groups working in London.  Making Music has 61 groups – 
largely choirs and orchestras in the study area. Eclectic Voices in 
Islington offers an example of the community programme. This is a 



Training Choir, which is free of charge and open to anybody. It meets 
weekly, and is run by an experienced vocal conductor trainer. 
Progression is possible to the Performing Choir. 

 
3d) Community specialists  
 
Examination of the mission statements of community specialists reveals three 
approaches. Organisations were: 
 
constituted to support a single, precisely defined, social group  
 
constituted to support learners from a range of groups  
 
constituted to offer open access to the disadvantaged.  
 
 
3e) Constituted to support a single, precisely defined, social group 
 

• “WAC Performing Arts and Media College began over twenty years 
ago as an initiative to provide training for young people from low 
income families in the performing arts” 

 
• “Clean Break Theatre Company is the UK’s only women’s theatre 

company for ex-offenders, prisoners, ex- prisoners, and women who 
have been sectioned under the Mental Health Act. The company 
believes in providing opportunities to these women to develop skills, 
confidence and creativity.” 

 
• “Art Through Touch is an organisation based in south London that 

develops and runs art projects with visually impaired and blind people” 
 

• Corali Dance Company exists “ to enable adults with learning 
disabilities to work collaboratively with professional artists to create 
performance work which challenges people’s perceptions of 
disability/disability arts in general….” 

 
• Albanian Youth Action was formally established in 1998 “ to help 

young Albanian-speaking refugees adapt to life in the UK and achieve 
their potential, whilst retaining links with their own culture”. The centre 
offers a range of activities including advice on housing, immigration, 
benefits and medical arrangements:  and educational, sports and arts 
activities. Arts projects have included drama; dance (in partnership with 
Akademi); art therapy; and film animation. 

 
3f) Constituted to support learners from a range of groups 
 

• “North Kensington Video Drama Project aims “ to enable people 
from ethnic minorities and other under represented groups to find 
employment and a voice within the media industry.” 

 



• “Paddington Arts aims to help young people increase their creative 
and practical skills and powers of self expression…[it] has moved within 
the space of ten years from an organisation running a few workshops in 
rented halls to one that owns a substantial building in which thrives a 
multitude of dance, drama, music, and media projects and workshops” 

 
• “Spare Tyre began in 1979, a performing company of ex – compulsive 

eaters desperate to tell the world their stories…Spare Tyre decided to 
use their process of using personal experience to create musical 
theatre with other groups…it became clear that running these projects 
with different groups was a clear path to Spare Tyre’s future” 

 
• “Chelsea and Westminster Hospital Arts has been working with the 

hospital since it opened in may 1993. It provides all the visual arts in 
hospital as well as regular live performances…. including the world’s 
first hospital music festivals “ 
 

• “Beormund Centre 50 plus working in partnership. By working in 
partnership with other organisations we can provide the widest possible 
choice of educational opportunities and reflect the diversity of interest 
and needs within Southwark” 
 

3g) Constituted to offer open access  
 

“Established for 25 years Interchange is a unique multi functional 
charity providing access to services for the disadvantaged across the 
spectrum of social services, health promotion, education, arts and 
media under its principal charitable objective and traditional Victorian 
purpose of relief of poverty.” 

 
“Arts in the Park is a not for profit trust devoted to making art with 
people for city parks and gardens …[we] work with schools, community 
groups and professional teams…we aim to involve others of all ages 
and abilities in designing and making art work at our studios for out 
door sites”. 

 
3h) Analysis of community specialists by type of target learner 
 
The list of types of community specialists given below adds up to more than 
the actual total of 93 community specialists identified in the study because of 
this variation revealed by the mission statements. Organisations were to be 
found in more than one category. 
 
Mission      Number of Organisations 
Aged 16 – 21       28   
50 +        5 
Sex (female)       5 
Sex (male)       1 
Ethnicity       7 
Refugees       8 



Homeless       4 
Low Income       6 
Having a disability, in hospital, ex addict   30 
Offender, ex offender     9 
General disadvantage     20 
 
Two areas of specialist provision stand out; provision for young adults (28 
organisations), for individuals who have a disability, or are in hospital, or are 
ex addicts (30 organisations). 
 
3i) Analysis of community specialist by type of arts specialism 
 
Almost half the community specialists were – in arts terms - Multi-disciplinary 
providers (45.16%) Around 15% were Visual Arts organisations. Combined 
Arts represented 1.08%, Literature 2.15%, and Photography 1.08% while 
Music had around 11%, Drama and FVMMM had around 10% each, and 
Other dance 5.38% 
 
3j) Comparison between arts specialists and community specialists 
 

• The most striking difference in terms of art form between the two types 
of providers is the larger percentage of multi disciplinary providers 
amongst the community specialists. (arts specialists 7.69% versus 
community specialists 45.16%). 

 
What this shows is that amongst arts specialists the arts centre model 
of organisation, which offers performs or produces art, as a primary 
activity across a range of art forms is relatively uncommon. Amongst 
community specialists, work with the community across a range of art 
forms is the most common, single, organisational approach. 

 
• Informal learning opportunities offered by arts organisations tend be 

arts led (see above). Community specialists are more likely to tailor the 
choice of art form to the needs of the individual learner, as they 
perceived it. 

 
4      Where were the providers situated? 
 
The 171 providers taken as a whole were located across the seven central 
London boroughs as follows: 
 

• Around 20 per cent of Providers in Camden (33 organisations)  
• Around 19 per cent in Islington (33 organisations)  
• Around 16 per cent in Southwark (28 organisations 
• Around 14 per cent in Kensington and Chelsea (24 organisations) 
• Around 10 per cent in Lambeth (17 organisations) 
• Around 10 per cent in Wandsworth (18 organisations) 
• Around 8 per cent in Westminster (14 organisations) 

 



In addition 4 organisations, which serve the central London area but are not 
located precisely within it are recorded. They comprise 2 in Hackney, 1 in 
Lewisham, and 1 in Tower Hamlets. 
 
The location of the providers in relation to the index of deprivation is shown on 
the attached map (frontispiece).  The significant point is that the location of 
providers appears to be in proximity to the groups of learners that they serve. 
 
4a) Providers by number of boroughs provided in 
 
Of the 171 providers: 
 

• 138 provided in one borough  (80%) 
• 14 provided in two boroughs  (8.19%) 
• 7 provided in three boroughs (4.09%) 
• 3 provided in four boroughs (1.75%) 
• 2 provided in five boroughs (1.17%) 
• 2 provided in six boroughs  (1.75%) 
• 5 provided in seven boroughs (2.92%) 

 
These figures should be seen in context. A provider may offer opportunities in 
a single borough but learners may come from anywhere in London. Providing 
in one borough does not necessarily mean only offering opportunities to 
learners from that borough.  Some providers offer projects in London 
boroughs outside the target area of this study in addition to the single borough 
identified here.  Some providers run education programmes linked to schools: 
for them learning opportunities in the community is but one element of an 
overall programme. In the case of a large arts institution, the education 
department may be located out of the headquarters building and in a second 
borough, while the provision of learning opportunities may be in a third.  
 
Nonetheless this breakdown combined with the map of location of providers, 
calls attention to a simple point: the location of the provider is likely to connect 
directly with the location of the provision. This supports the terminology, which 
refers to the provision of informal learning opportunities in the community 
sphere.  
 
5 How Big or Small Were the Providers? 
 

• 15 per cent of the responding sample (25 organisations) had classified 
themselves as Arts Council Model One, namely organisations where 
the initiative for the arts project has come from a local community or 
group and where the project is struggling to establish itself. 

 
• 50 per cent of the responding sample (85 organisations) had classified 

themselves as Arts Council Model Two, namely experienced arts 
organisations or companies supported through the funding system for 
whom working with people with low incomes etc is a mainstay of their 
work. 

 



• 36 per cent of the responding sample (61 organisations) had classified 
themselves as Arts Council Model Three, namely established arts or 
educational bodies (some with little or no experience of working with 
people and communities in low income areas but which have begun to 
do so often in partnership wi th community groups themselves). 

 
5a)  Volume of projects by provider type 

 
• The 171 arts providers offered at least 719 projects in the period under 

study.  
 

• The distinction between Model One, Two and Three Providers is often 
– though not always - an indication of the size and resources of an arts 
organisation. The range of averages of projects per provider supports 
that reading.  

 
 
 
Providers by Arts Council 
Model  

Number of 
Projects 

Percentage of total Average of 
Projects per  
Provider 

Model One   (25) 65 9.05 2.6 
Model Two  (83) 342 47.63 4.1 
Model Three (61)  311 43.31 5.09 
 
 
The averages conceal the range of provision offered by of some well-
established community specialists.  
 



 
Conclusion: Summary of Main Responses 

 
This section gives the outline responses to the questions posed at the start of 
the section. 
 

• Informal learning opportunities in the arts have been provided in central 
London by two main types of institutions: arts specialists and community 
specialists.  

• During the study period April 2000 – August 2001 we estimate that over 200 
providers were offering projects in the study area. More than 750 projects 
were mounted, and in excess of 7,500 part time or short course places were 
available. 

• Of the 171 providers contacted by us, just under half (78) were arts 
specialists ie organisations constituted to perform or produce art whether on 
an amateur, semi professional or professional basis. They were bodies set up 
to organise carnivals or festivals, dance companies; drama companies or 
theatres; film, video, media, multi media companies; poetry and literature 
societies; arts centres; opera or music theatre companies; orchestras; 
concert halls, and music societies, galleries for visual arts and photography.  

• Of the 171 providers contacted, just over half (93) were community 
specialists ie organisations constituted to offer support to specific sections of 
the community, often working through the arts to do so. 

• Arts and Community specialists often had different reasons for setting up 
projects. Arts projects were usually arts led; community projects started from 
the needs of the learner. 

• Arts and community specialists frequently collaborated for the purposes of 
delivering projects. 

• The providers contacted in the study were situated across the core areas of 
central London with a preponderance to be found in Islington and Camden 
and Southwark. 

• The majority of providers offered projects in a single borough, namely the one 
in which they were situated. 

Taking all 171 providers together, 25 categorised themselves as small, 
community based and struggling to establish themselves. This group offered 
an average of 2.6 projects per provider over the study period. 83 categorised 
themselves as experienced arts organisations or companies, familiar with 
community work. This larger group mounted 4.1 projects over the study period.  
61 categorised themselves as established arts organisations though not 
necessarily familiar with community work. These providers carried out an 
average of 5.9 projects over the study period. 
 

 
 
 
 
 
 
 
 



 
 
 
 
 
                                                 
i Hogarth ibid 
ii Hogarth p13 
iii Education: The Guardian, November 6 2001 



THE LEARNERS 
 

 
Introduction 

 
In the third section of this report The Task the following questions were listed about the 
learners, who took advantage of informal learning opportunities in the community:  
 

• Who were the learners? 
• How did learners gain access to informal learning opportunities? 
• What mechanisms were most successful in engaging with individuals from 

marginalized communities? 
 
This section of the report addresses these questions. A summary of responses is to be 
found at the end of the section. The following appendices are relevant to this section: 
 
8      Projects by target group (summary) 

   9      Projects by target group and age range 
10       Projects by referral agency 

 
 
1 Who were the learners? 
 
In the previous section it was argued that a range of providers were offerering 
informal learning opportunities to individuals and groups within the community. In this 
section we identify the learners at whom the providers aim the projects.  
 
In order to build a picture of who the learners were intended to be, we asked all 
providers to specify the age, sex and ethnicity of the learners they were targeting for 
each of their projects. As well as age, sex and ethnicity, we also asked providers to 
list, in their own terms, the other characteristics of the individuals or groups of 
learners they were targeting.   
 
Where providers were not targeting specific learners or groups, we asked them to 
list, in their own terms, the characteristics of the individuals who actually attended the 
project in question. 
 
1a) Secondary analysis 
 
A secondary analysis was carried out on the returns to the above question.  A draft 
typology of learners was developed. Consultations were carried out with a range of 
providers and amendments made to the typology. 
 
The resulting typology of learners is set out below. It suggests that learners fall into 
one or more of the categories listed. Learners are experiencing needs or expressing 
aspirations associated with: age; sex; ethnicity; exile; the home or its absence; 
income or its absence; a difficulty or disability associated with the body; a difficulty 
with conforming to the rules of society; role; identity and the need for cultural 
expression and validation. 



 
A Typology of Learners 
Those experiencing needs associated with: 
 
Age    16 – 24/25–34/35–44/45 –54/55 –64/65+/All ages 
 
Sex   Male/Female 
 
Ethnicity  Based on the Census Classification System 
 
Exile   Refugees 
 
The Home  Living in a hostel 
   A Day Centre User 
   In care 
   Homeless or former homeless 
   Living in a deprived area 
 
Income  Low skills 

Student 
   Artist 
   Unemployed/low income 
   Single parent 
   Women returning to work 
   Claimant 
   Family in need 
   Pensioner 
 
The Body  In hospital 

Having moderate learning difficulties 
Having severe learning difficulties 
Having a mental disability 
Having a physical disability 

                                 HIV/AIDS 
Former drug users 

                                Other needs 
 
Rules                       Behavioural difficulties 
   Youth disaffection 
   Young and at risk of offending 
   On Probation 
   Young and in prison 
   Adults in prison 
   Ex offender 
   Prostitute 
 
Role                      Carer/Parent/Manager 
 
Identity                    Seeking Cultural Expression and Validation 
 



1b) For which learners were projects provided? 
 
Projects were provided for learners who fell into one of two main categories: 
 

• Young people from 16 – 24 (364) and young adults 25 – 34 (172) 
• Non age specific projects (307) 
• There was little targeted provision for adults in the age ranges above young 

adult. 
• 58 projects targeted learners by ethnicity. The evidence of providers though 

anecdotal stressed that most projects were attended by multi racial, multi 
ethnic groups of learners even when the project had initially been targeted by 
ethnicity.i 

• 33 projects targeted by sex. ii 
• Nonetheless the most common form of provision was for young people and 

young adults, closely followed by projects for all ages.  
• Though the age groups do not overlap precisely, the finding that the most 

common form of provision was that available to young adults broadly follows 
the pattern of the findings of the 1997 survey prepared for the Arts Council. 

 
 
From (age- group)  To (age- group) Total number of projects  
16 100 (Total Sample) 719  
16 24 364  
25 34 172  
35 44 29  
45 54 12  
55 64 10  
65 Or more 27  
Non targeted Non targeted 307  
  921  
This list of projects adds up to more than the total because projects overlapped categories. Numbers are 
given for guidance. 
 
 
1c) For which learners within the targeted groups were projects provided? 
 
Within the 16 – 24 age group projects were provided  
 

• For individuals who had a disability such as moderate learning difficulties, 
severe learning difficulties, mental disabilities, or physical disabilities (133). 

 
• Young people who were unemployed or on a low income (102) 

 
• Students (80).  

 
• Refugees (43) 

 
• Disaffected youth, young people on probation, young people in prison, adults 

in prison and ex offenders (78)  
 



• Projects for a wide range of ages had a significant number of projects for 
students (94) for the unemployed or on a low income (68) and for refugees 
(39) but broadly showed a greater focus on individuals having disabilities (176) 
and pensioners (68). 

 
• A number of projects did not target at all. 

 
2 How did the learners gain access to informal learning opportunities? 
 
In order to find out how the learners gained access to informal learning opportunities 
we asked providers to indicate on a project-by-project basis the form of recruitment 
that they employed. This was an open-ended question. A secondary analysis was 
carried out which concluded that recruitment methods fell into the following 
categories: 
 
Referral 
Printed publicity 
Mail outs 
Information in job centres and libraries 
Word of mouth 
Advertising via new technology 
Press advertising 
TV and Radio 
Audition 
Interview 
Word of Mouth 
Outreach 
 
2a) Referral 
 
Referral was the largest single category of recruitment responses. We therefore 
analysed this section and the results are shown on the attached chart.  
 
The pattern of referrals for all projects shown on the chart matches in general terms 
the pattern of project allocation shown earlier. Agencies concerned with young 
people – schools, colleges and youth clubs - show a high level of references (330). 
Also significant are social services, agencies concerned with those who have a 
disability, and asylum services.  
 
3 What mechanisms were most successful in engaging with individuals 

from marginalized communities? 
 
On the basis of the responses to these questions, the most effective recruitment 
mechanism was introduction by referral. The majority of respondents to that section 
rated this as either effective, or very effective, or completely effective. Word of mouth 
was considered reasonably effective, as was printed publicity. Other methods did not 
elicit significant responses in total numbers. 
 
 
 



3b) Which type of learner? 
 
In considering which are the most effective mechanisms for linking, would be  
learners with possible informal learning opportunities, the question of which type of  
learner is highly significant. The needs of learners vary. So do their situations and 
therefore the mechanisms appropriate to reaching them.  
 
                                                 
i The following providers offered projects specifically targeted at ethnic minority groups: 
 
Africa Centre, Akademi, Beormund Centre, Sudan Women’s Association, All Change, Lancaster Day Support Centre, Seventh 
Feathers, South Connections Carnival Costume Association, Glorious Backstage Arts, The Lighthouse Players, SASS, Halkevi 
Turkish- Kurdish Community Centre, Talaw a Theatre Company, LIFT, Gharweg, Lancaster Youth Centre, 198 Gallery Soho 
Theatre Company (Chinese Community Group) Exiled Writers Ink, British Museum, North London Somali Women’s Group, 
UDICHI, Fundamental Partnerships, WAC Performing Arts College, Ebony Steel Band Project – with Royal Philharmonic, CM 
Gospel Choir,Ifa Yoruba Contemporary Arts Trust, Spirit Arts Youth. 
 
 
ii The following providers offered projects specifically targeted at girls or women: 
 
Navakala and Sangam, Clean Break Theatre Company, Apples and Snakes, Chelsea and Westminster Arts, British Museum 
Drake Music Project, North Kensington Video/Drama Project, CM, 198 Gallery, Serpentine Gallery, Sudan Women’s Association 
All Change, Beormund Centre, Art in the Park, Battersea Arts Centre, Akademi, SASS, Aawaz, The Lighthouse Players 
 



                                                                                                                                                        
 

Conclusion: Summary of Responses 
 

• Learners are experiencing needs or expressing aspirations associated with: 
age; sex; ethnicity; exile; the home or its absence; income or its absence; a 
difficulty or disability associated with the body; a difficulty with conforming to 
the rules of society; role; identity and the need for cultural expression and 
validation. 

 
• The largest single category of projects was those provided for young people 

and young adults (16 – 24, 25 – 34). 
 

• The second most significant group of projects were for learners across a wide 
range of ages. 

 
• There was relatively little targeted provision for adults in age ranges 35 – 44, 

45 – 54, 55-64, and 65+. 
 

• Within the 16 – 24 age group projects were provided for individuals who had 
a disability such as moderate learning difficulties, severe learning difficulties, 
mental disabilities, or physical disabilities (133) young people who were 
unemployed or on a low income (102) Students (80) Refugees (43) 
Disaffected youth, young people on probation, young people in prison, adults 
in prison and ex offenders (78)  

 
• The 25 – 34 age group showed a similar pattern. 

 
• Projects for a wide range of ages had a significant number of projects for 

students (94) for the unemployed or on a low income (68) and for refugees 
(39) but broadly showed a greater focus on individuals having disabilities 
(176) and pensioners (68). 

 
• The most effective method of reaching learners from the point of view of the 

providers was referral from a public or charitable agency. Agencies 
concerned with young people (schools, colleges, and youth clubs) were 
frequently cited by providers as a key means of contact. 

 
 

 
 

 



THE CURRICULUM 
 
 

 
Introduction 

 
In the third section of this report, The Task, the following questions were listed about 
the learners who took part in the informal learning opportunities: 
 

1 What kind of informal learning opportunities in the arts were being      
provided? 

  
2  What barriers – institutional or socio economic – hindered the 

participation and progression of individuals? 
 
3   What were the progression aims? What were the progression outcomes? 
      What evidence of successful progression was available? 

 
This section of the report responds to those questions. A summary of responses is 
given at the end of the section. The following appendices are relevant to this section: 
 
11    Projects by activity (summary) 
12     Projects by activity for each age range 
13     Projects by specialism and activity (summary) 
14     Arts providers’ projects by activity for each age range 
15    Community providers’ projects by activity for each age range 
16     Projects by arts type with process and outcomes 
17     Progression aims and outcomes with projects by arts activity and age range 
18     Obstacles to participation by project and age range 
  

 
 
1 What kind of informal learning opportunities in the arts were being 

provided? 
 
Pedagogy in a school is delivered by professional teachers via a timetable, which is a 
structured arrangement of time, space and opportunities for the imparting of 
knowledge to designated groups.  The curriculum is devised centrally and therefore 
the timetable of one school may be rather similar to that of another, and the broad 
pattern is repeated year on year. The timetable is delivered in a designated building – 
a school – whose basic features the law regulates.  Finally the performance of 
individual students, of teachers and of schools is subject to systematic assessment, 
organised centrally. 
 
No single class of professional educators existed in the Community Sphere. Nor was 
there a curriculum, though some work was the result of central government policy 
and planning. Learning opportunities usually arose out of the organisation of projects 
- short-term collaborative activities involving short-term funding and short-term 
partnerships. Finally learning opportunities in the Community Sphere were delivered 
in any number of settings such as church halls, community centres, libraries, youth 



clubs, theatres, prisons, art galleries, or hospitals. Most did not have the look and feel 
of a school or college. Finally, the performance of individual students, of teachers 
and of the project management is not subject to systematic assessment, organised 
centrally. 

  
1a) Four main purposes 
 
We concluded that the learning opportunities in the arts that were available had one 
of four main purposes. The offered opportunities of: 
 

• Artistic or cultural self expression by individuals or groups 
• Physical healing, personal therapy, or social rehabilitation of individuals 
• Rehabilitation of communities by communities 
• Individual education, training and opportunities for progression by individuals 

 
1b) Four types of provision 
 
The two types of provider – arts specialists and community specialists – offered 
between them four broad types of provision.  
 

• Those offered by autonomous amateur, semi professional or community 
groups 

• Those offered as outreach by professional arts organisations 
• Those offered to targeted groups by community specialists 
• Collaborations between different types of provider 

 
 
1c) Artistic or cultural self-expression by individuals or groups 
 
Broadly speaking, opportunities for personal or communal cultural self-expression 
were offered either arts specialists namely autonomous amateur, or amateur and 
professional community groups or as outreach by professional arts organisations. 
 
1d) Categories of projects offered  
 
The largest number of projects offered by the arts specialists was music (all headings 
87), drama (79), other dance (40), literature (30) and Visual Arts (26) came next with 
FVM/MM a relatively small number of projects (24). The number of Combined arts 
projects was probably understated because we were unable to reach all the groups 
involved. The Notting Hill Carnival for example is supported by a large number of 
groups, many rather small, who work through the year preparing for the event. We 
were only able to contact a fraction of them. 
 
1e) autonomous amateur, semi professional or community arts activities 
 
The first main tradition involves autonomous amateur, or mixed amateur and 
professional, community activity. Areas of work include carnival, festivals, choirs, 
orchestras, dance groups, amateur theatre companies and poetry societies.  
Participants may be making costumes for the Notting Hill Carnival, organising arts 
events or making art objects for Southwark Festival, working with Meeting Ground 



on a community play, or an amateur performance at the Tavistock Theatre, or a 
fifteen minute curtain raiser prior to a Tara Arts professional performance, or a 
poetry reading at the Poetry Society, or rehearsing for a concert by the London 
Gay Symphony Orchestra. 
 
Participation in these activities involves learning albeit learning by doing. By 
definition, such community activities promote social inclusion.  In addition, recent 
research has suggested that this participatory activity offers a range of further 
benefits to participants and to community. Benefits include personal development, 
social cohesion, environmental renewal, social change and community development.i 
 
1f) Overlap with community providers 
 
Finally, learners are referred to some of these autonomous, or mixed amateur and 
professional activities by referral services. The Tavistock Theatre Company for 
example describes itself in the following terms: 
 

• “We are a long established amateur theatre company which produces 20 
shows a year.   People join and participate and learn new skills 'on the job'.   
We take volunteers from age 13, with no upper age limit.   No previous 
experience is necessary, except for the acting company for which auditions 
are taken. 

 
We have a company of 300. Our Youth Group is aged around 16 - 22, and 
numbers 20+. Around 60 or 70 of the company are 65 or over. A number of 
the company have special needs.  We reflect the immediate area in ethnic 
composition but are hoping that our planned move to Hornsey will help us 
broaden our membership. We recruit members via references from 
organisations such as the Milton House drug rehabilitation project.” 

 
1g) professional outreach projects 
 
The second main tradition involves outreach work into the community by professional 
arts institutions particularly theatre, dance, and visual arts. Many arts organisations 
have education programmes, usually for schools and usually linked to the current 
arts programme that the arts organisation is mounting. Although those education 
programmes do not fall within the criteria for inclusion within this study, research into 
the reasons that arts organisations set up education programmes is relevant to this 
study. Research suggests that arts organisations establish education programmes – 
formal learning opportunities - for one of three reasons: 
 
i to introduce individuals, via the education process, to the art form  
ii to benefit the arts organisation for example by audience building 
iii to offer an opportunity for personal developmentii 
 
Professional arts institutions like the British Museum, the Dulwich Picture Gallery, 
English National Opera, the Royal Philharmonic Orchestra, Talawa Theatre 
Company or the Soho Theatre Company offer a range of community outreach 
projects based on their own area of professional expertise. They usually involve arts 



learning opportunities. Many are specifically geared to the perceived needs of the 
range of learners shown in the typology. 
 
1h) Community tradition: learning opportunities 
 
Community specialists offered individual therapy, rehabilitation, physical healing, 
community rehabilitation, or individual education and training. Collaborations 
between different types of provider tended to bridge the different types of provision. 
Community specialists largely provide direct learning opportunities for individuals or 
groups shown on the typology of learners. To an extent, the aims of the projects are 
geared to the perceived needs of the groups of learners in question. 

“Holloway Neighbourhood Group Multimedia was set up solely to empower 
members of the community who were becoming an I.T underclass.  Where other 
I.T training provisions focus upon ‘business’ I.T (Word Processing, Spreadsheets 
etc) HNG Multimedia focuses on the creative and artistic use of new technology.  
In our experience/knowledge this is extremely rare. The majority of our students 
have demonstrated that they have found learning based in colleges (or other 
‘learning establishments’) to be intimidating or not for them.  This is usually 
because they have had bad learning experiences in the past and /or low self-
esteem and do not have the confidence to ‘enter’ such facilities. HNG Multimedia 
has been at pains to present itself as ‘coming from the community’ and in a sense 
already ‘owned’ by the community it serves.  Classes are small, with funding for 
childcare available and all trainees receive a lunch that is eaten together as a 
group – usually with their trainer.” 

“Community Music was set up to create quality modern music through 
opportunities for young people and professional musicians and to counter social 
exclusion. We work with professional musicians without formal qualifications and 
with groups such as those involved in our young offenders programme. Our aims 
are social - to make the learners employable - and to re engage them in 
structured learning. We use modern music to develop key skills and to enable 
learners to create their own music and produce it.” 

“Raw Material projects bring you into contact with a range of new arts 
technologies in a creative production environment – allowing you to experiment 
and innovate. Continuity – Raw Material endeavours to provide you with a 
supportive creative environment to enable you to acquire skills and understanding 
of technologies and their related industries. 

The community specialists provided the majority of the film, video, media, multi 
media projects (101 out of a total of 125). Overwhelmingly these projects are 
provided for young people and for young adults and are geared to enhancing 
employability. The approach taken by two leading providers gives an indication of the 
underlying analysis and approach. 

The FVM/MM projects were largely aimed at young people and young adults. A 
range of other project types hovering at a similar, and lower level such as Other 
Dance (40) Drama (36) Music (All headings 48), Visual Arts (40) and Education and 



Training (38) were aimed at a range of ages (including young people) and geared to 
the needs of a range of learners shown on the typology of learners. 

1i) Collaborations 

An increasingly important development in the field of informal learning is that of 
collaborations between partners from the different traditions each of whom bring the 
strengths of a different expertise to a project. The collaboration between English 
National Opera, 1st Framework and the Mary Ward Centre, which led to older 
people being given the opportunity to produce and perform The Threepenny Opera 
and ultimately take it to Berlin, is an unusually successful case in point. 

2 What barriers – institutional or socio economic – hindered the participation 
and progression of individuals 

Providers were asked to identify what they believed to be key barriers to learning 
experienced by learners. Initial responses were analysed and a brief typology 
established for analytical purposes. Four “ barrier areas” for learners were identified: 

• Access: meaning practical difficulties for learners in attending  
• Awareness: meaning lack of knowledge about the opportunities 
• Finance: meaning lack of money as the major obstacle to attendance of taking 

up or benefiting from an opportunity  
• Perception/Attitude: meaning the personal perception of the learner about 

himself or herself or about the learning opportunity standing in the way 

For 16 – 24 year olds, and 25 –34 year olds, the main barriers according to the 
providers, were related to access and perception  

Access could refer to a range of barriers: absence of physical access for those with 
disabilities, lack of knowledge on the part of the learner of IT, literacy and Numeracy 
problems, lack of childcare facilities, lack of familiarity with English, problems with 
transport – and the money to fund travelling. 

For 16 – 24 year olds, perception meant overwhelmingly lack of self confidence and 
lack of self esteem on the part of the learner and to a lesser extent peer group 
pressure against attending, lack of motivation and a sense that “ it’s not for me”. 

This pattern seemed to remain relevant to older age groups though the numbers are 
too low to draw conclusions. For the projects arranged for all ages, the questions 
associated with access are by far the most significant. It is perhaps relevant to recall 
that projects for those with disabilities form a large proportion of this set of projects 
than they do of the projects for young people and young adults.  

3 What were the progression aims? What were the progression outcomes? 
What evidence of successful progression was available? 

Providers were asked to identify their progression aims and outcomes for learners 
targeted for individual projects.  An analysis was carried out and a typology 
developed for analytical purposes.  Seven possible progression aims were identified, 



and evidence of their achievement was requested. The possible progression aims 
were: 

• Personal 
• Educational 
• Health 
• Employment 
• Social 
• Environmental 
• None 

4 Progression aims of Providers for Learners 

Within the 16 – 24 age group the main progression aims that providers listed for 
learners following their projects were to do with education or employment.  The 
aims listed included progression to further or higher education (58) other training 
courses or professional training. (40) employment in teaching (28), working in 
theatres, music, film, BBC or writing (39) and writing (7). 

For 25 – 34 year old learners a similar pattern emerged. Entry into further or 
higher education (40) training courses (34) and professional training (8) are 
mentioned, plus employment in theatre, galleries, arts companies, films, BBC, or 
television generally (19) and teaching (20) were the major references. 

A similar pattern of concern for education and employability could be seen in the 
providers’ aims for learners of a variety of ages. Progression to further training or 
education (47), development of skills (65) building skills /apprenticeship (17) 
building a portfolio (4) and employment of an unspecified kind 

Figures for the other age ranges are too small to draw conclusions. 

Progression aims associated with personal development are particularly 
significant for 16 – 24 year olds and are strongly associated with increase in self 
esteem (54). Similar personal development progression aims emerge as similarly 
significant in projects provided for groups of all ages. 

4a)  Evidence of achievement of progression aims 

All providers were asked if they could show evidence of the achievement of 
progression aims. We were not able to identify any evidence. 

 
 
 
 
 
 
 
 
 



CONCLUSION AND SUMMARY OF FINDINGS 
• Learning opportunities in the arts that were available had one of four main 

purposes:- Artistic or cultural self-expression by individuals or group; -
Physical healing, personal therapy, or social rehabilitation of individuals;-
Rehabilitation of communities by communities-Individual education, training 
and opportunities for progression  

• The two types of provider – Arts specialist and Community specialist – 
offered between them four broad types of informal learning opportunities in 
the arts.  They are: those offered by autonomous amateur, or amateur and 
professional community groups; those offered as outreach by professional 
arts organisations; those offered to targeted groups by community specialists; 
and collaborations between different types of provider. 

• Autonomous amateur, or amateur and professional community groups 
mainly offered opportunities to be involved in the activities of community arts 
organisations such as carnival, festival, choir, amateur theatre, dance groups 
or orchestras,  

• Professional arts organisations tended to offer outreach activities based on 
current activities.  

• The largest number of projects offered by arts specialists was drama, and 
music. One of the smallest areas of projects offered was FVM/MM. 

• Community specialists offered learning opportunities to specific groups of 
learners. The largest number of projects offered by community specialists 
was FVM/MM with a range of other types of projects at a lower level. 

• FVM/MM projects were mainly offered to young people or young adults 
although community providers offered some in this category in projects 
available to all ages. 

• Collaborations were projects mounted by the different kinds of providers 
• Taking all projects together, the main barriers to learning for young people 

and young adults were access and perception 
• Access meant absence of physical access for those with disabilities, literacy 

and numeracy problems, lack of child care facilities, language problems, 
problems with transport, and in some cases lack of food. 

• Perception meant overwhelmingly lack of self-confidence, and self-esteem, 
and to a lesser extent peer group pressure against attending, lack of 
motivation and a sense that “ it’s not for me.” 

• This pattern of problems persisted with older age groups. 
• Taking all projects together, the main progression aims that were listed by 

providers for learners were education and employment.  
• Education meant progression to further or higher education or to further 

training. 
• Employment meant work in the arts industries, or in television, or teaching. 
• This pattern was strongest for young people and young adults but persisted 

for older age ranges and for projects for groups of all ages. 
• For young people and young adults a further significant progression aim 

was associated with personal development and in particular an increase in 
self-esteem 

• It was not possible to identify clear evidence of the effectiveness of the work 
described above in terms of the progress made by learners. 



 

 

 

 

                                                 
i Matarasso Summary p v 
iiSpeech by Valerie Hannon: Adviser to DfES , and member of the National Advisory Committee on Creative and Cultural 
Education. 'Forging Links' was delivered at the Arts Council Conference for Arts/Education Agencies in London on December 13 
2001 The following references were given:  
Owen, P., Burns, J. & Corner, L. (1998). Creative Tensions: A discussion document on arts organisations and education. 
London: British American Arts Association. 
Tambling, P. & Harland, J. (1998). Orchestral Education Programmes: intents and purposes . London: ACE. 
Downing, D., Ashworth, M., & Stott, A., (2001) Acting with Intent: theatre companies and their education programmes. Slough: 
NFER. 
Castle, K., Ashworth, M., & Lord, P. (2001). Aims in Motion: dance company and artists' education progrmes. Slough: NFER. 
 
 
 





Appendix 2: Providers 
by Specialism  and Arts 
Type

171

Arts 78 45.61%
Combined Arts 7 8.97%

Glorious Back Stage Arts
Notting Hill Carnival Trust
Perpetual Motion
Seventh Feathers
South Connections Carnival Costume Association
Southwark Festival
Thames Festival

Dance (other than 
ballet)

14 17.95%

Aawaz Traditional Music and Dance Classes
Adzido
Akademi
Badejo Arts
CC Dance Company 7
File Gumbo Cajun Club
G.W.I Dance Entertainment
Gharweg
Lyra Greek Dancers
Navakala & Sangam
Project for African Arts & Culture
Traditional Irish Dance
UDICHI
Union Dance Company

Drama 20 25.64%

Bubble Theatre
Camden Peoples Theatre
Chelsea Theatre
Hampstead Theatre
Kings Head Theatre
Lift
Meeting Ground Theatre Company
National Youth Theatre
New Stagers Theatre Club
Oval House Theatre
Royal Court Theatre
Shakespeare Globe Theatre
Soho Theatre Company

Southwark Play House
Talawa Theatre Company
Tara Arts
The Bull
The Southwark Mysteries
Tower Theatre Tavistock Repertory
Young Vic

Film/video/media 1 1.28%

Desperate Optimists

Literature 3 3.85%

Apples and Snakes
Poetry Society
Spread the Word

Multi-disciplinary 6 7.69%

Battersea Arts Centre
ICA
Ifa Yoraba Contemporary Arts Trust
London Printworks Trust
The Puppet Centre Trust
Theatre Museum

Music (opera / 
music theatre)

2 2.56%

English National Opera
Opera Integra

Music (orchestra) 7 8.97%

51st State Band
BT Melodians Steel Orchestra
Dulwich Symphony Orchestra
London Festival Orchestra
Royal Festival Hall
Royal Philharmonic Orchestra
Wandsworth Symphony Orchestra

Music (other than 
opera/orchestra)

5 6.41%

Beat Dis
Making Music
Serious/London Jazz Festival
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Union Chapel Project UCP Arts
Wigmore Hall

Photography 2 2.56%

Photofusion
The Photographers Gallery

Visual Arts 11 14.10%

198 Gallery
Artangel
Bermondsey Artists' Group
British Museum
Brixton Art Gallery
Dulwich Picture Gallery
Florence Trust
Hayward Gallery
Pump House Gallery
Serpentine Gallery
Tate Modern

Community 93 54.39%
Combined Arts 1 1.08%

The Lighthouse Players

Crafts 1 1.08%

Lyndons Arts Trust

Dance (other than 
ballet)

5 5.38%

Corali Dance Company
Latin American Elderly Project (LAEP)
Phew!!! Arts Company
Sugumuga Sunday
Westminster Youth Dance Scene

Drama 9 9.68%

Anna Scher Theatre
Camden Young Peoples Theatre
Clean Break Theatre Company
Dreamwork
Group 64
Hampstead Theatre Community Group
Safe Ground
Spare Tyre Theatre Company
Studio Theatre

Film/video/media 9 9.68%

CSV Media

'Fundamental' Partnership
Holloway Neighbourhood Group
Individio Ltd
North Kensington Video/Drama Project
Raw Material
Spectacle Productions
Visible Darkness
Youth Culture Television Foundation

Literature 2 2.15%

Exiled Writers Ink!
Rise Phoenix

Multi-disciplinary 42 45.16%

1ST Framework
Action for Blind People
Albanian Youth Action
All Change
Artsline
Beormund Centre
C.A.S.T
Chelsea and Westminster Arts
City of Westminster Arts Council
Entelechy Arts
Halkevi-Turkish Kurdish Community Centre
Insight Arts Trust
Interchange
Islington Summer University
Kosh
Lambeth Young Refugees Development Programme
Lancaster Day Centre "Day Support Project"
Lancaster Youth Centre
London Disability Arts Forum
Look Ahead Housing and Care
L'Ouverture Trust Limited
North London Somali Women's Group Consortium
Northern Bridge Productions
One Step
Paddington Arts
PAN Centre for Intercultural Arts
Red Herring
SASS
Shape Islington
Shape London
Shape Wandsworth
Siren Arts at the Elfrida Society
St James House
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Sudan Women Association
Surrey Docks Farm
The Soundstorm
The Tabernacle Trust
Training and Resource Centre
Trust Arts Project
Turtle Key Arts
WAC Performing Arts & Media College
West Euston Partnership

Music (opera / 
music theatre)

1 1.08%

New Peckham Varities

Music (other than 
opera/orchestra)

9 9.68%

Camden Music Service
CM (formerly Community Music Ltd)
Deep Recording  Trust
Drake Music Project
EC1 Music Project
Islington Music Forum
Not Just Bread
SewaBeats
Spirit Arts Youth

Photography 1 1.08%

Photo Insight

Visual Arts 13 13.98%

ACAVA
Action Space
Africa Centre
Art In The Park
Arts Desire
Arts Interest Group
Arts Through Touch
Beaconsfield
Notting Hill Gate Improvement Group
Only Connect
The Creativity Centre
The New Peckham Arts Club
West Way Project
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Appendix 3: Providers by 
Specialism and Arts Type 
with Numbers of Projects

719171 4.2

projectsproviders average projects per provider

Arts 78 3444.41026

33Combined Arts 7 4.71429
35Dance (other than ballet) 14 2.5
95Drama 20 4.75
5Film/video/media 1 5
8Literature 3 2.66667
19Multi-disciplinary 6 3.16667
2Music (opera / music 

theatre)
2 1

12Music (orchestra) 7 1.71429
75Music (other than 

opera/orchestra)
5 15

9Photography 2 4.5
51Visual Arts 11 4.63636

Community 93 3754.03226

3Combined Arts 1 3
4Crafts 1 4
22Dance (other than ballet) 5 4.4
26Drama 9 2.88889
37Film/video/media 9 4.11111
3Literature 2 1.5

197Multi-disciplinary 42 4.69048
2Music (opera / music 

theatre)
1 2

40Music (other than 
opera/orchestra)

9 4.44444

1Photography 1 1
40Visual Arts 13 3.07692
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